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■ Introductions and agenda – Richard Garrett

■ Welcome – Roger Taylor 

■ Opening remarks – Sally Collier  

■ Awarding 2020 – Cath Jadhav, Michelle Meadows and Beth Black

■ Appeals and autumn exams – Julie Swan

■ Questions and close – Richard Garrett

Welcome
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Welcome

Roger Taylor 
Chair, Ofqual Board 
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2020 opening remarks

Sally Collier 
Chief Regulator 
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Awarding 2020

Cath Jadhav
Director, Standards and Comparability

Michelle Meadows
Executive Director – Strategy, Risk and Research, Deputy Chief Regulator

Beth Black 
Director, Research and Analysis
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The process this summer

■ GCSE, AS/A level – centre assessment grades and rank order, by subject.

■ VTQs – more varied approach, according to the qualification structure/purpose.

■ Head of Centre declaration – includes emphasis on objective judgements.

■ Data now in – substantial task for centres in current circumstances. 
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Fairness

■ Approach this year is as fair as it can be.

■ Fairness, particularly for those students with particular protected 

characteristics, at the heart of our decision-making.

■ Our aim – to support teachers in making unbiased judgements, so that the 

grades going into the statistical model were as objective as they could be:

□ Judgements to be based on clear evidence – we set out likely sources.

□ Being mindful of, and minimising, the potential for unconscious bias – we 

published guidance for teachers.
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Looking ahead to results

■ Provisional entry data – entries stable this year.

■ Points to note:

□ Adjustments to GCSE French and German to better align with GCSE Spanish.

□ National Reference Test – we will consider the evidence this year, as in 2019.

■ Expectation that results will look broadly similar to previous years – nationally and at 

individual centre level – because this is important for students and for public 

confidence in the qualifications.

■ But there are some things to bear in mind…
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Interpreting results 

■ Every year, after provisional August results are published, reviews of marking and 

appeals have a small upward effect.

■ Reviews of marking won’t be available this year, but the historical data exam boards 

use will be final, not provisional.

■ Important therefore to compare like with like in August:

□ National data should not be compared with data from August 2019 – it’s very likely to 

show an increase,

□ Centres should compare their results with those from 2019 after all reviews and appeals 

were resolved, and

□ We will publish more data in August to contextualise the 2020 results.
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The standardisation of 

GCSE, AS, A level, EPQ and 

AEA maths qualifications in 

summer 2020



The challenge this summer

1. Maintaining standards nationally so that the value of the qualification is the same this year, as 

last year and next year

Outcomes this year will be broadly similar to those of previous years, if very slightly 

more generous  

2. Setting comparable standards across centres - not possible to standardise across centres’ 

judgements in producing Centre Assessment Grades, a range of evidence will have been drawn 

on and a range of approaches taken

As far as is possible, students won’t be advantaged or disadvantaged by differences in 

the approach to estimating grades between different schools and colleges
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The distribution of Centre Assessment Grades compared 

to last year’s grades 
A level A* A B C D E

2019 7.8 25.5 51.6 75.8 91.0 97.6

CAGs 13.8 37.8 65.0 87.0 96.5 99.7

+6.0 +12.3 +13.4 +11.2 +5.5 +2.1

AS level A B C D E

CAGs 26.6 49.3 72.7 88.0 96.7

2019 20.1 37.4 56.9 74.0 86.3

+6.5 +11.9 +15.8 +14.0 +10.4

GCSE 9 8 7 6 5 4 3 2 1

2019 24.7 72.7 98.5

CAGs 7.7 17.6 31.6 48.5 66.4 82.4 92.5 97.3 99.5

+6.9 +9.7 +1.0

Data based on target age for qualification and on a like for like basis
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Differences in the standards applied by centres

■ The vast majority of centres have submitted optimistic Centre Assessment Grades, they will 

include:

□ Those who genuinely believe their candidates would have performed better and they would 

have been correct,

□ Those who genuinely believe their candidates would have performed better, but they would 

have been incorrect,

□ A small minority who sought an advantage for their candidates. 

■ Impossible without exams to distinguish between these three groups of centres.

■ Certain types of centres have submitted more optimistic Centre Assessment Grades than other 

types whereas in normal years patterns of improvement do not strongly vary by centre type (e.g. FE 

colleges, Comprehensives, Independent schools, Free schools, Sixth form colleges, Academies).

■ The difference between CAGs and the average grades in 2018 and 2019 varied across centre 

type by between a fifth of a grade at GCSE and a quarter of a grade at A level.

Underlines the importance of standardisation across centres so as to be fair to students
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■ Grades candidates would most likely have received had they sat their exams

■ A common standardisation approach to be used as far as is possible

■ To protect, as far as possible, from systematic bias against different protected 

groups

■ To be deliverable in a consistent way by exam boards and overseen by Ofqual

■ To be transparent and easy to explain, wherever possible

The aims of standardisation (abridged) upon which we 

consulted 
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Other questions upon which we consulted and decided

■ Standardisation should put more weight on statistical evidence than Centre Assessment 

Grades where it will increase the likelihood of students getting the grades that they 

would most likely have achieved had exams gone ahead 

■ The trajectory of centres’ outcomes will not be taken into account because of the risk of 

unfairness

■ The rank orders provided by centres should not be modified to take account of potential 

bias affecting individual candidates
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Other decisions made through testing 

■ Selection of years of historical data on which to base the modelling:

□ AS/A level – 3 years of data

□ GCSE – 2 years of data where available for reformed specifications, a single year where 

it is not

■ Tiering:

□ Standardisation will operate across tiers with the data in a single model

□ To retain of the rank order, candidates will be permitted to achieve grades that are “off 

tier”

■ Decisions made in favour of students e.g. 

□ where cut scores fall within a group often students in a large centre the cut goes to the 

bottom

□ national predictions exclude partially absent candidates and so are slightly more 

generous than they might otherwise be.
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Testing to find the best standardisation model

■ At the heart of the standardisation approach is a statistical model

■ Tested 12 different approaches, predicting outcomes in 2019

□ Overall accuracy

□ Accuracy for different types of centre e.g. FE colleges, Comprehensives, Independent 

schools, Free schools, Sixth form colleges, Academies 

□ Accuracy for centres with different proportions of candidates with protected characteristics 

(gender, ethnicity, EAL, SEND) and SES (IDACI, FSM)

Selected the Direct Centre-level Performance (DCP) approach
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The Direct Centre-level Performance approach

Generate historical 

grade distribution 

for each centre

Adjust the distribution 
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Overlay the rank 

order onto the centre 

prediction
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Centres with small numbers of candidates entered in a subject

Confidence in the

statistical evidence
Balance of evidence

E
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■ Analyses of the attainment gap for students with/without protected characteristics 

and of differing socio-economic status

■ Analyses include:

□ Gender, ethnicity, social economic status (FSM, IDACI), SEN

Equalities analysis
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Gap in Mean Grade (9 to 1)

2018 2019 2020

Female > Male 0.48 0.49 0.50

White > Black 0.13 0.15 0.19

White < Asian 0.39 0.46 0.40

English native < English as an Additional Language 0.05 0.07 0.00

No SEN > SEN 1.57 1.54 1.50

No FSM > FSM 1.15 1.15 1.16

High SES > Low SES 1.09 1.08 1.03

Low prior attainment: High SES > Low SES 0.48 0.48 0.42

Middle prior attainment: High SES > Low SES 0.52 0.50 0.46

High prior attainment: High SES > Low SES 0.65 0.61 0.58

Equalities analysis initial findings for GCSE 
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Gap in Mean Grade (9 to 1)

2018 2019 2020

Female > Male 0.48 0.49 0.50

White > Black 0.13 0.15 0.19

White < Asian 0.39 0.46 0.40

English native < English as an Additional Language 0.05 0.07 0.00

No SEN > SEN 1.57 1.54 1.50

No FSM > FSM 1.15 1.15 1.16

High SES > Low SES 1.09 1.08 1.03

Low prior attainment: High SES > Low SES 0.48 0.48 0.42

Middle prior attainment: High SES > Low SES 0.52 0.50 0.46

High prior attainment: High SES > Low SES 0.65 0.61 0.58

Equalities analysis initial findings for GCSE 

1/100th of a grade 
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No SEN > SEN 1.57 1.54 1.50
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Gap in Mean Grade (9 to 1)

2018 2019 2020

Female > Male 0.48 0.49 0.50

White > Black 0.13 0.15 0.19

White < Asian 0.39 0.46 0.40

English native < English as an Additional Language 0.05 0.07 0.00

No SEN > SEN 1.57 1.54 1.50

No FSM > FSM 1.15 1.15 1.16

High SES > Low SES 1.09 1.08 1.03

Low prior attainment: High SES > Low SES 0.48 0.48 0.42

Middle prior attainment: High SES > Low SES 0.52 0.50 0.46

High prior attainment: High SES > Low SES 0.65 0.61 0.58

Equalities analysis initial findings for GCSE 

1/50th of a grade 
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Gap in Mean Grade (9 to 1)

2018 2019 2020

Female > Male 0.48 0.49 0.50

White > Black 0.13 0.15 0.19

White < Asian 0.39 0.46 0.40

English native < English as an Additional Language 0.05 0.07 0.00

No SEN > SEN 1.57 1.54 1.50

No FSM > FSM 1.15 1.15 1.16

High SES > Low SES 1.09 1.08 1.03

Low prior attainment: High SES > Low SES 0.48 0.48 0.42

Middle prior attainment: High SES > Low SES 0.52 0.50 0.46

High prior attainment: High SES > Low SES 0.65 0.61 0.58

Equalities analysis initial findings for GCSE 

1/25th of a grade 
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Gap in Mean Grade (A*=6, A=5…)

2018 2019 2020

Female > Male 0.07 0.10 0.16

White > Black 0.33 0.36 0.35

White > Asian 0.14 0.19 0.16

English native > English as an Additional Language 0.17 0.20 0.13

No SEN > SEN 0.09 0.02 0.11

No FSM > FSM 0.30 0.27 0.28

High SES > Low SES 0.33 0.34 0.29

Low prior attainment: High SES > Low SES 0.17 0.20 0.12

Middle prior attainment: High SES > Low SES 0.18 0.19 0.17

High prior attainment: High SES > Low SES 0.17 0.20 0.13

Equalities analysis initial findings for A level 
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■ Initial findings show that the differences in outcomes for students with and without 

particular protected characteristics and of differing SES are similar to those seen in 

previous years

■ Changes are very small and comparable to typical year-on-year fluctuations  

■ More in-depth analyses will be conducted and published

Equalities analysis
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28

Calculated Results for 

VTQs this summer
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Diversity of VTQ qualifications means a single 

methodology would not be appropriate

Dimensions:

■ Proportion of specific vocational or technical constructs  versus ‘general constructs’

■ Size

■ Modularity/linearity

■ Assessment design (internal versus external weighting)

■ Number of pathways through

■ Range of delivery models (timetabled; on-demand)

■ Combinations of directly graded components and mark-based components.

■ Grading structures (pass/fail; A to E; pass/merit/distinction etc)

■ Aggregation algorithms.
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Key guiding principle for calculated grades

Evidence available to AOs in relation to different qualifications might include:

■ Banked components 

■ Internal assessment grades not yet moderated

■ CAG/rank orders

■ Historical centre profiles

■ Historical qualification data (intra qualification/sessional

■ Prior attainment.

Key principle: AOs design an approach which maximises the most trusted evidence in the 

context of particular qualifications.
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Calculation approaches for VTQs this summer

Identify available 
evidence and 
evidence that 

could be 
collected

Evaluate trust in 
each source of 

evidence

Devise an 
approach which 
maximises use 
of most trusted 

evidence

Implement the 
approach
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Calculated Result – the 3 element ‘blueprint’

Centre Assessment Grade; 

and/or AO calculated grade

Quality Assurance

Overall check on outcomes

The approach will depend on the context of the qualification, availability and 

levels of trust in different sources of evidence.
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Ofqual’s role

■ Extraordinary Regulatory Framework –flexibility to allow AOs to adopt the most 

appropriate approach.

■ Oversight on technical approaches, helping to ensure AOs are making sensible 

decisions, maximising use of most trusted evidence:

□ Banked evidence and ‘filling in the gaps’

□ AO calculated grades versus Centre Assessment Grades

□ Most suitable approaches to quality assurance

□ NB for qualifications most similar to GCSE/A levels, AOs may choose to adopt a similar 

approach.

■ Oversight on overall outcomes.

■ Equalities analyses.
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Appeals and autumn 

exams

Julie Swan
Executive Director, General 

Qualifications



GCSE, AS and A level 

appeals and autumn exams

Summer symposium 2020
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Context

When the Secretary of State directed Ofqual to have regard to the government’s policy on 31 

March he said:

“It is important that students should have access to a right of appeal if they believe the process 

was not followed correctly in their case. Ofqual should therefore develop such an appeal 

process, focused on whether the process used the right data and was correctly applied, rather 

than seeking to overturn teachers’ professional judgement on individual students’ ability.”

He also told us that: 

“The Government considers that students who do not feel their calculated grade reflects their 

ability should be afforded an opportunity to sit an exam at the earliest reasonable opportunity.”

And asked us to

“…work with the exam boards and others to plan to enable this group of students to sit exams 

as soon as reasonably possible after schools and colleges are open again…..”
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This year’s arrangements

■ In a normal year students demonstrate their ability by taking exams  

■ If they believe their work hasn’t been accurately marked their centre can ask for the 

marking to be reviewed

■ This year students haven’t taken exams so there’s no marking to review

■ Students will be able to ask their centres to appeal to the exam board if it seems 

something went wrong when their grades were calculated

■ Students who believe their grade doesn’t reflect their ability will also be able to take 

exams in the autumn

■ For a small number of students the autumn exams will be the only opportunity to 

achieve a grade this year, as they were unable to receive a calculated grade

■ Different options for VTQs
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Appeals

■ We confirmed in May that a centre may appeal to the exam board if

□ it believes the centre itself made an error when submitting a centre assessment grade or 

rank order information; or 

□ it believes an exam board made a mistake when calculating, assigning or communicating 

a grade. 

■ We expect that any such mistakes will be quickly found and corrected.

■ We considered whether students should be able to challenge their centre 

assessment grades and position in their centre’s rank order. 

■ We decided it would not be in the interests of students or the fairness of the 

arrangements overall. We do not believe there is anyone who is better placed than 

the student’s teachers to provide a centre assessment grade
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Considering a further ground of appeal

■ We also said we would consider whether to allow an appeal where a centre could 

show evidence of a significant demographic change in its cohort sufficient to justify a 

change to the standardisation process  

■ Our analysis indicates such cases would be exceptional – because such changes 

are rare and the magnitude of change that would be required to affect the calculated 

grades would need to be large

■ We concluded that such a demographic change would amount to using the wrong 

data for the purposes of standardisation. Centres will be able to appeal on these 

grounds, so no additional provision is needed
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Statutory guidance 

■ We have consulted on draft statutory guidance on appeals and we’re reviewing responses.

■ The guidance explains who we expect exam boards to handle appeals this summer. In 

particular:

□ the minimum information which we consider an awarding organisation should provide to 

schools and colleges to allow them to consider whether to appeal, and

□ further explanation and exemplification about appeals on the basis that the ‘wrong data’ 

was used for the purposes of standardisation.

■ Examples of use of the wrong data include where a school or college has had a significant 

change its circumstances and it has evidence to show how some or all of its historical data is 

an unreliable predictor of its students’ performance this year. 

■ This might be, for example, because of a big shift in the demographic makeup of the cohort 

or a particularly significant event that affected a previous cohort. The centre might argue that 

a more limited range of historical data is used. 

■ We will to publish the final guidance before the end of the month. Exam boards will also 

publish details of the appeals process
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Concerns of bias or discrimination

■ Any concerns about bias, discrimination or any other factor that suggests that a 

centre did not behave with care or integrity when determining the centre 

assessment grade and/or rank order information should be raised in the first 

instance with the centre or with the exam board directly 

■ Where there is evidence, exam boards must investigate allegations as potential 

malpractice or maladministration. 

■ Such allegations would be very serious, and we expect them to be rare, but this is 

an important safeguard for students and their overall confidence in this year’s 

grading arrangements.
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An autumn series for GCSEs, AS and A levels

■ We had about 3,500 responses to our consultation on the autumn. The great 

majority agreed that exam boards should offer the full suite of exams, with the same 

number and format of exams as in any normal series.

■ We have confirmed an autumn series on this basis. The normal review of marking 

and appeal arrangements will apply.

■ While it would be desirable for the autumn series to include non-exam assessment, 

in line with our consultation proposals, with the exception of art and design, grades 

will be based on exam performance alone. Apart from art and design there will be  

no non-exam assessment (NEA).
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Non-exam assessment

■ NEA is used to assess subject content that cannot be assessed in exams. However, it will be 

difficult to manage for many subjects in the new academic year. 

■ There are concerns that basing grades on exam performance alone will disadvantage some 

groups of students, including those with special educational needs. 

■ But our research about the impact of coursework on different groups of students, found 

variation in GCSE and A level grade outcomes is largely explained by students’ prior 

attainment. It finds little evidence that coursework has any impact on outcomes for students 

with special educational needs. 

.
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Further details 

■ In light of feedback we will require exam boards to provide a new certificate on 

request if a student’s grade changes following the autumn exams

■ The exam boards have now confirmed the exam window - AS and A levels in 

October and GCSEs in November

■ Entry will be limited to students who had entered for the summer exams and to 

students who the exam boards are confident had intended to enter for them and to 

students who would normally be eligible to take GCSEs in English language and 

maths in November  

■ We understand the logistical challenges schools and colleges will face in the 

autumn. The Department for Education is exploring ways to minimise the burden on 

centres. 



45

Information for students

■ We will publish next week a guide for students that sets out how their grades will be 

calculated this year and what to do if they think something went wrong with the way 

their grade was determined 

■ We will signpost students to sources of support and advice, including to our own 

helpline and to the National Careers Service’s Exam Results 

■ The guide will include information about the autumn exams
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Questions?



Links to information covered today – to be sent to you by email
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■ Ofqual’s Summer Series Symposium News story

■ Statistical Model factsheet

■ Model animation

■ The Symposium slide pack

■ Guidance for teachers, students, parents and carers: Summer 2020 grades for GCSE, 

AS and A level, Extended Project Qualification and Advanced Extension Award in 

maths

■ Information for Heads of Centre, Heads of Department and teachers on the submission 

of Centre assessment grades: Summer 2020 grades for GCSE, AS and A level, 

Extended Project Qualification and Advanced Extension Award in maths

■ Guidance for teachers, students, parents and carers: Summer 2020 results for 

vocational, technical and other qualifications

■ Inter-subject comparability in GCSE modern foreign languages

■ Collection National Reference Test: information

https://www.gov.uk/government/publications/awarding-qualifications-in-summer-2020
https://www.gov.uk/government/publications/awarding-qualifications-in-summer-2020
https://www.gov.uk/government/publications/awarding-qualifications-in-summer-2020
https://www.gov.uk/government/news/inter-subject-comparability-in-gcse-modern-foreign-languages
https://www.gov.uk/government/collections/national-reference-test-information


Questions and close

Richard Garrett
Director of Policy and Strategic 

Relationships for GQ
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